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Abstract 
Fulfilling the role of the „transmitter” in the communication process, the education professional has the task of correlating the 
activities and conceiving and transmitting the informational message, having in view the possibilities of valorifying children’s 
personalities and their individual creative potential. In order to achieve the maximum of efficiency in the educational 
communication act, it is necessary to valorify the cognitive and communication potential of all the partners involved. An efficient 
communication requires identifying and overcoming communication gridlocks that may emerge at a certain moment, through 
assuring efficientization alternatives. As a main responsibility of the education professional, he is to correlate the specific 
activities taking place in the classroom. He must formulate and transmit informational messages towards the pupils, identifying 
the possibilities of valorifying each child’s personality and creative potential adding, thus, an extra of originality to the 
educational act.   
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 Introduction 
Communication realized in the educational environment is not fundamentally different from general human 
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communication, the differences between the two resulting from the influences exercitated under the aspects of 
forms, means, contents and specific goals in this field of activity. The learning activity, intrinsic to the child, 
adolescent and then youngster, represents the actual framework in which the development and the formation of the 
psychic processes and capacities are realized. The learning process, which is realized through communication, 
becomes an act of communication in itself.   
Communication has an educational potential, being involved in transmitting knowledge, forming thought 
and facilitating intellectual operations, auto-regulating intellectual activity and transmitting the codes 
charachteristical to each science.  
Communication’s role is that of favouring learning experiences and, at the same time, assuring protection 
from risky behaviours, as well as preventing negative affectivity states.  
An efficient communication requires identifying and overcoming the communication gridlocks that may 
emerge at a certain moment, through assuring eficientization alternatives. 
The efficiency of human communication in general, and of didactic communication in particular, is in a 
close dependency relation with the communication style the interlocutors manifest. 
Achieving this goal requires that the interlocutors develop some communication skills and abilities. Lack of 
social skills or their insufficient development is associated to emotional and behavioural problems and to social 
adjustment difficulties. 
Difficulties in establishing and maintaining interpersonal relations reduce the quality and frequency of the 
learning experiences, generating a decrease of school performances.  
Generally speaking, the communication process may be affected by a set of factors, which act upon three 
coordinates: 
x transmitter level: the nature of more or less abstract concepts, the use of archaisms and 
neologisms, of terms with unknown content; factors related to the subject’s personality and verbal 
stereotypes, interests at the moment, attitudes allowing the communicated content to be filtered 
and interpreted in a subjective manner; 
x receiver level: the subject’s informational baggage, level of intellectual development, perceptual 
and inter-relationing possibilities, interests, feelings, status and role in the classroom; 
x environment: the acoustic level, noises, sounds, brightness, temperature, odor inside the classroom 
and school, but also outside of it. 
Each individual has a characteristic way of expression, a certain style, which bears the stamp of his own 
personality, culture, temperament and social environment in which he lives. We can thus affirm that the 
effectiveness of human communication in general, and of didactic communication in particular, are dependent on 
the communication style the interlocutors manifest. 
 
Communication styles 
In any communication situation, each person exhibits a certain style of speech (which expresses the 
individual’s way of thinking and addressing others) and a certain style of relating (expressing the manner, particular 
to each individual, of inter- relating with those around). 
Some authors define the personal style of communication as a behavioural profile that is configured as a 
cumulative result of life experiences acquired by the individual, being based on his beliefs, convictions, and 
conceptions he has accumulated through time (Ezechil L., 2002, p. 153).  
As it has been underlined in one of my previous works, the communication style of each individual is 
largely determined by (Ionescu, C.-E., 2010 a, p. 215): 
o the individual’s personal experiences (mental, psycho-physical, socio-professional, religious); 
o his cultural and education level; 
o the attitudes exhibited towards people around, towards events, facts, actions; 
o the person’s horizon of expectations; 
o social status; 
o perception and conception about the world and about himself, about people, about the interlocutor; 
o the characteristics of the social environment where the person lives (Iucu, R., Neacșu, I., 
Pânișoară, I.-O., Potolea, D., coordinators, 2008, p. 297).  
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In order to improve the behaviour of the partners of the educational act, it is necessary to understand the 
communication styles of educational professionals as well as of children, in order to identify those which are 
appropriate or not to the different situations in which they interact. 
 Numerous studies in the field of human communication have established the existence of certain 
requirements of the elegant style, accepted in interpersonal relationing (Iucu, R., Neacsu, I., Pânisoară, I.-O., 
Potolea D., coordinators, 2008, p. 288): 
x naturalness - consists in expressing naturally, without affectation, without forcibly searching 
unusual words or expressions, in order to dazzle, amaze the audience; 
x dignity - imposes recourse in oral expression only to words or expressions that do not affect 
morality and decency, avoiding racial, chauvinistic, anti-Semitic, misogynistic or androgynous 
references; 
x harmony - achieve the effect of delighting the audience through recourse to words and phrases 
able to provoke in the audience representations consistent with the intent of the speaker; the 
opposite of harmony is cacophony; 
x finesse - the use of words or phrases expressing in an indirect way thoughts, feelings, ideas. 
On the basis of previous research, I suggested in the work published in 2010 that to these requirements 
there may be added (Ionescu, C.-E., 2010 a, p. 217): 
x purity - has in view using only the words admitted in the vocabulary of the literary language 
(archaisms, neologisms, idioms, argot and jargon). 
x accuracy - aims to use those words and phrases necessary for understanding the communication; 
x concision - aims an expression that is focused on the communicated subject, without additional 
and void divagations. 
It has been observed that educated people exhibit a communication style that, by using well-chosen words, 
acquires a number of qualities such as clarity, accuracy, brevity and correctness of the ideas expressed, naturalness 
and harmony. The reverse of the speech style and its qualities appears as agramatism, incoherence, confusion, 
vulgarity, indecency. 
Concerning the communication style of the education professional, which displays the manner in which he 
wishes to be considered as a partner of the pupils in the communication act, this is often reflected in: 
x the quality of classroom interactions that the teacher manages; 
x the responsiveness towards the interlocutor; 
x how the teacher facilitates pupils’ processes of recepting, understanding and processing his 
messages; 
x how he directs and controls the process of developing the messages for the pupils; 
x what the teacher thinks about effective communication; 
x what the teacher values in his interaction with students (Ezechil L., 2002, p. 155). 
It is very important for the education professional to have knowledge about the psycho-physical 
characteristics and personality of the child, his family and the socio-cultural environment in which he lives, his 
necessities, his educational needs and requirements, knowledge that allows the education professional to accurately 
understand the meaning of the message for the child, anticipating the impact it might have on the child’s behaviour 
and the behavioural reactions it might generate. 
Communication appears to be a circuit that constantly adjusts itself. Lack of effective communication 
within the group of pre-school children or in the classroom is often a source of conflict. In such situations, the only 
way to resolve the conflict is through cooperation, which allows each party to find out the position and arguments of 
the other parties involved in the conflict, and if those involved wish to cooperate in order to find the most acceptable 
solution. 
The educational professional should not only inform, but communicate with the children in his group or 
class. His information varies in amplitude and depth, according to the information received from children. This 
feedback provides evidence of what they „expect” from their teacher and what they are willing to learn. Deciphering 
in due time the reactions of children allows educators to regulate their communicative conduct in time, making the 
entire educational activity a success.  
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In order to render efficient school type interaction, the teacher can take a number of concrete actions, such 
as (Ezechil L., 2002, p. 54): 
x know how to relate to and produce an active interlocutor; 
x continuously ensure that the partners use the same code in the communication process;  
x take into account the affective-emotional and psycho-physiological condition of children at the 
time of the communication (rested/tired; relaxed/hurried; engaged/disinterested etc.), looking to 
harmonize as much as possible; identifying the emotional and affective states through which the 
child goes through at the moment of the communication and reception of the message is 
important, as these may turn into disturbing factors for the communication process;  
x allow the interlocutor to freely emit a response in his own pace; 
x launch and read messages through multiple channels; 
x mitigate the effects of internal and external noise sources, whenever possible.  
 Referring to transmitting messages during educational activities, Elena Stănculescu makes some 
recommendations (emphasizing the importance of the non-verbal and para-verbal during the lesson), aimed at 
improving the communication during instructive-educational activities (Stănculescu E., 2008, p. 213), among which 
we can mention: 
- the provided information must be clear, accurate, precise (it is recommended to offer pupils 
additional explanations in order to remove ambiguities); the transmitted message must be correctly 
formulated from the start, because once transmitted and recepted, it is irreversible; accuracy requires 
the use of a rich vocabulary  in order to express the desired meaning and to fully exploite the subject 
to be comunicated; 
- communication must display expressiveness - adequating the expressions used to the affective-
emotional tone of the message; 
- the teacher should avoid exposing a frozen physiognomy, and rather adopt a positive, open 
physiognomy, through which the communication acquires extra expressiveness; 
- avoid excessive use of neologisms in oral expression, as these hinder understanding the significance 
of the messages; 
- adequate verbal messages to non-verbal communication means; recept and correctly decode non-
verbal messages emitted simultaneously and alternately with the verbal ones; 
- avoid using an excessive gesticulation in order not to attract pupils’ attention upon that in the 
disadvantage of the orally transmitted message; 
- use para-verbal elements to emphasize certain meanings and to avoid monotony; 
- enrich active language by developing a positive attitude towards reading; 
- take into account the fact that during the first part of schooling (pre-schooling as well), internal 
language is not very well developed, fact which can influence the child’s ability to coordinate, 
condense and predict oral and written language;  
- observe the need to adequately stimulate the pupils’ capacity to express themselves orally, through 
the use of persuasive means, argumentation techniques, etc.  
In addition to the requirements listed above, we support the idea according to which, fulfilling the role of 
„transmitter” in the communication process, the educational professional has the task of correlating the activity and 
the conceiving and transmission of informational messages, with opportunities of valorifying children’s 
personalities and their individual creative potential, adding thus an extra of originality to the educational act. 
Obtaining maximum efficiency in the educational communication act requires valorifying the cognitive and 
communicational potential of all the partners involved. 
 
 Formulation of the informational message in oral communication 
The main lines of action in oral communication have been summarized as it follows (Pânișoară, I.O., 2006, 
p. 86): 
x capture the attention and increase the understanding, so that the material submitted is accessible; 
x use ethymologies, classifications, synonyms, comparisons, demonstrations. 
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x display conciseness, using short phrases with more details and a single sentence expressing a single 
idea; 
x display clarity, by avoiding linguistic twitches, technical or very pompous expressions, 
x display elasticity, which should favor spontaneity in expressing oneself and adaptation to the 
situational context. 
Besides a good theoretical foundation of the informational message (corresponding to well-defined goals 
and objectives), in order to have it properly transmitted and received, it is recommended the use of an appropriate 
sign language and para-language, aimed at supporting the verbal message. 
In previous works I have undrlined that this implies the educator to meet a number of requirements, such 
as (Ionescu, C.-E., 2010 a, p. 187); (Ionescu, C.-E., 2010 a, p. 215): 
x correctly dose the amount of information included in the message - which must be balanced and 
significant for both partners, without being excessive; 
x transmit intelligible messages to children, according to their level of understanding and to their 
chronological and mental age; the teacher must find the most attractive and convincing manner of 
transmitting the information, so as to determine the child to listen, assimilate the information, to 
process it and then to react in a manner that corresponds to the educational purpose and proposed 
objectives; 
x know the expectations of pre-school and lower school aged children towards the act of 
communication itself and towards the content of the message (interest or disinterest, indifference); 
x empathize with the child when encoding the message, in order to find the most effective ways of 
motivating him to participate in the communication act; the speaker must be open to all 
interlocutors, trying to understand their attitudes, at the same time showing kindness and friendship. 
x have an open, friendly attitude, close to the children, but also authoritative, consistent with his role - 
it is recommended to avoid sudden movements during speech, tense, rigid positions or, on the 
contrary, too relaxed ones; 
x maintain eye contact - looking at the interlocutor is absolutely necessary during the dialogue, all 
participants in the dialogue must be able to directly see and look at each other, this being also a 
proof of credibility and disposition towards dialogue; 
x have a pleasant, neat appearance - this reflects the way in which the individual preceives himself, 
his clothing, vestment, which must be appropriate to the educational context, to the discussion and 
social status of the interlocutors; 
x permanently control his body posture - the position of the body, hands, feet, head, back, all of these 
must be permanently controlled by the speaker in order to transmit educational messages that 
correspond to the educational activity, but also in order to represent a model for children;  
x permanently control his voice - the speaker must follow to see if he is heard and understood by those 
who listen, adjusting his voice volume according to the room, distance from the interlocutors and 
background noise; 
x maintain a speech flow - that is to be appropriate with the interlocutor and the situation, not too high, 
in order to allow children to receive the information, and not too slow, in order not to decrease their 
interest in the communication act; 
x make use of speech pauses - they are recommended when the speaker wants to prepare the audience 
for an important idea. 
Specialized literature of recent years has given more and more attention to the need for the educational 
professional to adopt an empathetic attitude in his relations with children, within the educational process. In 
activities with children in pre-school groups and school classrooms, the educator’s empathy can be seen both as a 
quality, a skill, and as an act of will, being, sometimes, difficult to implement. 
Empathy requires from the educator decisiveness, and also developing a capacity to control his socio-
emotional reactions, expressing his availability to the child, entering the inner world of this one in order to try to 
understand him from this position and to see the situations through his eyes. The most important skill in enhancing 
empathic understanding is the reflection of feelings, and emotion is an important part of the relationship, even if not 
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always acknowledged as such. 
Feelings may be expressed both verbally and non-verbally and must be observed, valued, named, after 
which the paraphrasing technique is to be used in order to clarify any ambiguities. 
Empathy is defined through two components (Abric, J.-C., 2002, p. 53): 
- responsiveness to the feelings experienced by the other; 
- the ability to verbally communicate this comprehension. 
The teacher’s empathy towards his pupil must, therefore, be an active one, and to be transmitted to this one. 
Empathy that is not expressed is an internal attitude, maintained in a latent state, with no effect on the act of 
communication. 
Exercising this capacity implies a positive environment, free of threats or challenges (often regarding the 
self-image of the child), dominated by open interpersonal relationships, cooperation (in which children adopt a 
dynamic, assertive communication style), good disposition, initiative, curiosity, desire to participate in group 
activities . 
In relation to rendering efficient didactic activity and enhancing communication skills, a series of main 
lines have been synthesized as it follows (Pânișoară, I.O., 2006, p. 117): 
x communication’s effectiveness is dependent on the quality of the socio-educational environment, a 
favourable environment, fostering efficient communication; 
x the harmonization of the educational goals and objectives with the existing communication structure; 
x undertake activities for improving communication skills at both levels: that of the transmitter and of 
the receiver. 
On the other hand, the individual invests and expresses his entire personality in any communication 
process. Self-esteem is an affective component of the cognitive scheme, in relation to oneself (Stănculescu, E., 2008, 
p. 308). Self-esteem can be positive and negative, having an important role in engaging the person in difficult tasks 
and responsible decision making, enhancing capacities to resist pressure from the group, to create a psychological 
state of good, to maintain a good mental health and resilience to stress factors. Boosting self-esteem is based on 
highlighting the qualities of the child, clearly outlining the level of expectations from him, encouragement, 
appreciation, anticipate needs and avoid perfectionism. Several researches have shown that students with high self-
esteem have positive attitudes towards school, a high popularity, high school performance, social skills and are 
optimistic (Stănculescu, E., 2008, p. 309). 
In order to establish quality interpersonal relationships, based on efficient communication, a certain 
„openness” of the child towards the people around him is necessary, requiring both a development of the child’s 
ability to reveal his feelings, reasons, opinions to those around, and a certain openness towards the feedback they 
provide. All this requires self-esteem. The more a person increases her self-esteem, the more she is willing to 
assume the risks associated with the exposure to the opinions and reactions of others. 
Developing skills in communication and establishing quality interpersonal relations, increasing the level of 
pupils’ autonomy and achieving higher individual and group performances, overcoming communication barriers, 
require self-esteem. Moderate self-esteem, based on self-knowledge, on the recognition of one’s qualities as much as 
one’s limitations, is necessary for accepting the risks involved in open and sincere interpersonal relations. It is well 
known that overvaluation and undervaluation of onself’s potential will lead to failure.   
A new area of research in the field of non-verbal communication focuses on para-linguistic messages, 
where it is important „how” the message was emitted by the partners of the communication act. For educators, 
learning to properly use paralanguage is very important, as this has an influencing, persuading and supporting role 
throughout the instructive-educational activities. 
As it has been indicated in one of my previous works, the main aspects that para-language analysis has in 
view within the context of communication refer to (Ionescu, C.-E., 2010 a, p. 202): 
- voice quality: lip motion control, voice resonance, rate of words expression; 
- voice characteristics: laugh, cry, sigh, cough, grunt; 
- vocal parameters: intensity, pitch, volume, pace, tonality; 
- vocal separators: breaks, periods of silence, various sounds (ii; aa; mm... etc.) 
- pronunciation peculiarities, articulation of words. 
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It can thus be affirmed that a proper use of the sign language and para-language are essential for the 
education professional in his/her task of conceiving and transmitting informational messages to the pupils through 
oral communication, having the potential to generate, together with other factors such as a good theoretical 
foundation of the informational message and the influence of moderate self-esteem upon the communication 




 Several researches have indicated that when a verbal message is contradicted by para-language, the 
tendency is to give more credit to  the „tone” of the voice than to the informational content (for example, the 
multiple meanings of the word „no”, to which even a positive, affirmative meaning can be assigned, depending on 
the elements of para-language accompanying it). A too fast pace may cause misunderstanding of the message, and a 
too slow one may lead to boredom, indifference. A gentle voice indicates sympathy towards the partner, while a 
high voice indicates irritation, anger, nervousness. 
Pauses between sentences or words, vocal separators, can be used to „give time to think”, to emphasize 
certain parts, to generate anticipation or to determine the interlocutor to say more. Laughter can be interpreted either 
as a natural, spontaneous manifestation in front of the interlocutor’s funny exposition, either as a critical 
manifestation, passing the message as an irony or a joke. 
In school activities, pupils’ voice features help teachers achieve an easier identification („by the voice”), 
and pronunciation peculiarities give them important data upon the environment of provenience and upon the child’s 
level of instruction and education, depending on which they will guide the educational effort. The voice’s volume 
requires an adaptation to the characteristics of the classroom (being more reduced when the classroom has reduced 
dimensions, and higher if the room is larger), and to the moment when the lesson takes place (it is recommended for 
the teacher’s voice volume to be higher at the beginning and at the end of the presentation, in order to highlight the 
objectives and conclusions). Through a high voice volume, children show confidence and self-esteem. In order to 
calm down a class of noisy students, one can raise the tone, but the same effect can be obtained by suddenly 
lowering the tone, at the same time inspiring confidence to pupils. 
During teaching activities, in order to „break” the monotony of the exposition, experts recommend using a 
varied speech rhythm. 
If he speaks too quickly or too slowly, the teacher risks not to be understood and not to be followed by the 
pupils, who may lose interest in the presented content, being advisable to speak more slowly, when the main ideas 
have to be underlined.  
However, speech pauses or silence have an important role in preparing children for the reception of 
important ideas, in capturing their attention and making the transition from one stage of the lesson to another. When 
produced by the children, silence and speech pauses may indicate a loss of the ideas intended to be exposed, gaps in 
their training, the installation of emotional blockages or lack of self-confidence. 
In conclusion, we can affirm that the role of communication is to foster learning experiences and at the 
same time provide protection against risky behaviours, preventing negative affectivity states (shyness, loss of self-
esteem etc.).  
For most children, learning that is apparently not imposed, under the form of games, is much more efficient 
than the one confined by the canons of the traditional lesson.   
When integrated in various exercise programs, special activities of language structuring can be efficient to 
the extent to which they are very carefully designed. 
Practicing a verbal and mimical-gestural content that is balanced in volume, upholded by a natural 
methodical route, attractive to the children through the variety of the materials and of the employed procedures, 
captures the childrens’ interest and conditions their active participation. 
The education professional has the task of corelating the activities of conceveing and transmitting the 
informational message, with the possibilities of valorifying children’s personality and their individual creative 
potential adding, thus, an extra of originality to the educational act.  
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In order to achieve the maximum of efficiency in the educational communication act, it is necessary to 
valorify the cognitive and communication potential of all the partners involved.Thus, together with a good 
theoretical foundation of the informational message, in order to have this one properly transmitted and received, it is 
recommended to use an appropriate mimical-gestural language and para-language, supporting the verbal message. 
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